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ABSTRACT
. . TWwoe elementary-grade activities on geography are

combined. The first activity employs a group discussion approach to
investigate neighborhoods and residences. Given data about a . ’ ’
neighborhood-area in Houston, students make predictions and express '’
feelings abont:fntnre developsents in the area. The second activity = -

. investigates urban planning in Méseow. Issues that are gxamined

" include the future of cities, urban sprawl, the morphology of a large

.. .city, and the relationmship of people to an urban environment. It is

=:§%Wghoped that stpdents learn ta apply thé regional method of geography

to a study of Moscow, and that they develop an understanding of their.

£
A

.”g%?@ﬁlocal urban environment. Problem~solving apd inquiry skills are
. é@g&&i&ized as teaching technigues. Pive investigation questions and 24
~Nactivities are offered. The activitiés described above are two of 12
i \§¢‘?Se\009‘1ﬂgithrqngh 150) teacher-developéd elementary instructional
L& tivities &nd 17 teacher-developed secondary imstructional |
v, \gﬁ%igitiés\\so“ﬁ§8¢151 through 167) comprising this series on -
geography~related .topics. They are available individually and as .
elementary or secondary sets. The materials are intended to help |
teachers in developing units for the classroom. Topics that area ) .

R

.
~ .. -

... covered require student inquiry into current probleas such as land - T
- m, HSE, development,. pollution, and population. Mastery of geography Lo
g 5kills is emphasized.. Instructional>approaches include simulations, .

role” playing, mapping, group discussion, experiential learning, field
‘excursionsiy:ganing, and case studies. (ND)
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. The maps and p;ctui:ep au;e of an older neiqhborhood a‘tea clpse to u‘ . »’ i *

T the CBD of Houston, Recently many homes and apartments have been gold - ot e
. or leaspd for use as day care ‘centers, antique shops, insurance offices, = - <ol
3\ eating est&blzshments; and a’variety of indivi‘dually‘owned specitl sexv- - | . S -

tka shops. The chax)ée has, paral?[eled Houston's rapid gzcwt}x whicueinv o T “f-;”
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g.xrn -‘has resulte& in a nedd fpy more sefv:.ces Of “the! type i}en,on Map B. g AT
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. "I see the present chang-es as a pazt of an expanded- ihner city. We "

-*The pra.ctz.ml end is a coemercial area. "of coyrse, if it were 1n
*the bounds of practical possibility, I'd like to B8e it stay.-as a com® .
plete peighborhood with residences. But-it isn't in the cards. We’ze - . .
' - rod closely a part of the imner city. Change like this happtnl “in ¢7cry
, . Gity, and I can't see us here as an exception to the general rule.”
- . ‘ ‘3 *

¥ ‘Regidept B . . ' - S
LSS —

$ey N

. .
4 N " »

' :y  *rhe dutﬁ.rbmg thing about .this aelqhbcrhood is that it's danger- . . ]
© Gus,to step out at night alone. 'I'hat's ‘the greatest change twchinq e
© my life. 7 i, _ PR ‘

° ’
. . . * ' .

9 . 1 A
T Y. "1'11 nevet forget how I felf; the firgt ‘time I saw the square metal ., ' °
bu;léing going up.. tsee photo-of Alabma Garage.] That spot would have
., ' made’ a wdnderfa¥ apartment site, yhich is how we wanted to see Alabara
) St;eet change,  We were.équally disfur with a testaurant right béhind
. .usi{n. Wg knew Alaﬁama Stxeet would cbange, but we hoped fér"apnrtzent ) _
L hquses r,a{:her than business‘em- A ’ ~

— ‘e -~
= 3 ‘.
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L -t LArva liké to seeemore fam.liég with children buy into this ne:[qhboz’- s
. »hood I'ad iixe 'to ub, it remain *hpsidential.” " .
v o - ro- , A ) ’y : > o ) >
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€ nyelre ex’;remely unhappy about what is happening in our block and
in surrounding blocksl! Real estate men buy up property with an eye to
the future. Then they rent to anyone and.pdglect the propirty.. This
is not right to us! It doesn't make for pleuant living conditions.
% ¢%T Xnow one family that didn't, want, to un. They had a very nice o
.. home, but the place’ next door became a° !dump They finally sold out of 4 s
) desperat-ion’. .o , . . . “

, - S e - . R 5 e, e
". "We want to atay here the rest of ouz: lives. Tﬁis is home! We

1iké +it here. We like being near, downtown, the libzg.ry, thearb museun, h st

and the bus Iine.” . . o . ;ST
*ResidentD ". . ., SR ) . . ' .,

. .y ) N ¢ L 9 - . - l;

'~ "'rhe restaurant on Alabama Sf,reet (see photo) shouldn't be in ‘this o , ’
‘ area. They' ve. never given us too, much trouble,. but “this neighborhood ‘' -

is a place for homes. Instead of the restaurant, we would have much - .
- preferred an antique shop.” ~- . T

.
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D ) * + . *I'd rather have xugh rises and clixucs tha.p booze joz.nés, restaur—
o ants,ardstufflz.kethat.\ — Co-
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"I don®t-know how we ¢an keep it. residential,” We missed the boat .

years ago when we didn’t begin to take measures to keep 'urdesirables! - e

. our.” ) R e .
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o : i "?erhap‘s it x:u.ght be better %o let the, “ole area go corznerciai. AP

S The cost of yoderpizing all these older zesidences will be too great. '
. It wounld be hard to get people to cooperate in a um:fazz:s1 rebuﬂdmg

venture." 4 SR -

Resident 7 . - . . 3

”I bel ieve city. governr;ents should make efforts to _Preserve areas
o -like this one as residential rtexéhborhoods. Tighter deed restrictiops
or strict zoning should B¢ implemented., I hate tb see this neighborhood
become a hodgepodge of xeszdent-'busznesees, rocmirig houses, and minir.
" 7 theaters, which is .what it wiil become if socme controls aren't esta.b- -
llshed. . X - « )
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What will happen 00 ﬁwwc home? Will it
hecome a buginegs? Should it remain
a residence?
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A typical home in the changing neighborhood.
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" A former residence turned into a
restaurant. A home was demolished
so there wouid be parking space.

. 7. This home became a privately owned
MV specialty clothing store.
e . . N
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INSTRUGTIONAL ACTIVITIES SERIES

- MOSCOW, BLUEPRINT FOR A CITY
THE ONLY REALLY PLANNED CITY IN THE WORLD!

,-«"aﬂ__»__ﬁwmeﬁ_,_”__“_w;_“JnL_,
Ben Vass

Ccerdinator of Geograpny, North York Board of Education
Torontoc, Canada

Part A - Affords the grcup a very brief background to the
anoroach used in this sample urban unit. The S.E.S. series
quggeqts how we' can conceptual;ze the learning experience,
*rclvwduallzggactlvitles in crder to#recognize 'student interests

and abilitie and to identify the 1nterdlsciplinary nature of
geographic edycation.

0

Part B - One cf the most important new developments, in 211
sccieties, is the movement, into urban areas. Cities and urban
studies are becoming of very great interest to youngsters. The
city is.a special kind of region. Hopefully, the pupils will
learn tc apply the regional method to a study of Mcscow and,
more importantly, develop an understanding of their own local
urban env1ronment. ) ! :
Several activities and inquiries are included so that the
pupil will begin to understand the urban region. .

Guide To The Teacher: .
Ay

The. Social and Environmental Studies series is designed for a pro-
gram -of geographic education extending ,each year from grade 1 to grade 13,

. The conceptual frameworks of understanding are used as a type of’
" .common denominator which provides a continuum of. learning throughout the

pupil's entire schobl experience. The numerator of the learning equation ~

can very with the content, pupil interest, local area, teacher background
& or any other variables. ,The conceptual schemes program, however, pro--
N vides a clear set of behavioral objectives which develop and mature as
O\
N

the student looks more analytically at man, his environment, and the -t
societal matrix in which he lives. . - :

NS There is no_core program in the.Social and Environmental Studies
\Vl outlina,which must be taught at.any given grade. It is assumed that the

teachér will relaté the new unit to the level of expérience of the individ-
ual child and that this fundamental relationship must b. achicvod before
. , any learning can’ take place.

’ ‘

- [ . j .
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-~ . \ .
In this program we are recommerding that the pupil learn the con- . b
ceptual frameworks of understanding, rather than any specific content. ) )
in order to ufilize them in Rew situations and new experiences. These i
concepts will enable him to relate information globally, .cormunicate :

graphically, to better understand the peoples of the world, interpret

and apply rew information to pattern development, appreciate the inter-

dépendence of man, intelligently make decisions about resource alloc-" . :
ations for the future, develop a set of cultural values, become aware of
international relationships and bettet understand the forces of change

which are shaplng the world of the Year 2000, —~7 ——— - T

-

. If these indeed are our learning objectives in the field of Social
- Studies, we must develop learning units which will advance the pupil,
step by step, toward these goals.

SOCIAL AND ENVIRONMENTAL STUDIES

The Regions of Man - Part 1

. ; . UNIT 2. MOSCOW, BLUEPRINT FOR A CITY

‘ TABLE OF CONTENTS

1. Unit Profile '
. 2. Introduction
3. Investhation I - Moscow, Blueprint for a C1ty .
- oL 4. "o II - Historic Decision . '
‘ 5. o III -°The Moscow Region
6. " IV -'Living in Moscow Today
v V'~ Planning for the Puture :

. -
s . .
-

“introduction to the Urban Environment
the' purpose of this unit is to explore the concepts that deal with .
the complex urban region. ,Moscow has been selected since it is
particularly noted for its urban planning and land.use control. t
The major questions investigated in this unit includé the following:

- 1. The future of our cities in the Year 2000. .
- ., ¢ 2. How can we prevent the urban sprawl of major cities into huge
concrete connurbations?
3. An examination of the morphology of a large city.
4. How do people relate to the urban environment and how does .
. Jit relate _to their everyday lives? .
“Moscow, Blueprint\for a City”", is basically designed as a ﬁeacher-,

oriented unit with supportive  audio-visual materials,
P 4

The unit is divided intd five investigations. Each of these sec-
tions develops a succeeding stdge of understanding from the general

idea to the particular, Once again the pupil is asked to relate
this understanding ‘to his own enviromment,

“
L]
L]
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. ) %  In each of the investigatioms the pupils are given the opportunity -
y : to solve problems and develop their inquiry skills. A variety of
activities such as optional readings, photographic interpretation, |
. _ simulation games, and descriptive analysis are intluded in the unit. -

.
L L

Investigation I focdees on the concept of the region. It prcvides real- s ]
) istic understanding of the different types of regions and the urban ’
) regzon in particular. Aff . \ R

Investzgation 11 1nvolves a study of the factors which comb to create
a major urban centrfe. These factors include both.phys and
hurtan considerations.  Why is it that some places have 40
fantastic populations and others have not?

-

- . -

Investigation IIT is a particular look at the Moscow iegfon. Bere we °*
- see a sample study of one of the world's largest cities. How is
it similar to our own area? How does it contrast with our area?

Investigation IV is concerned with the way of life in Moscow today. It .
‘ begins to look at the human reaction to,the environnént and to the..
political system which prevails. How does the 1ife style of the .. o -
— average Muscovite cempare with our own?

-
Investigation V' 'presents students with a value problem. What type of
T city would we want to live in, if we could design it for the future?
How can we benefit from the study of-some of the other cities which
. . make up our global village? . P

In answering questions like these, \the pupil begins to see scme of’
the problems and prospects which relate -to his own area. He ought
. to better understand the problems of the city and the need for par-
ticipation in the planning process. -
" ACTIVITY 1 - WHAT IS A REGION? . ) : T,
This investigation is an introduction to the basic idea df regional-
ism. It should help pupils to understand how environmental data’
. - can be'organized into regional patterns. These patterns will then
enable. the pupil to examine the gomplex world community in a more
intelligent manner.

. 1. Review the ideas given for the fifth conceptual framework in f .
hat ; the introduction. ‘ . ,

=)

-~

[

. 2. You may wish to have the pupils play a game on the blackboard .
' to, reinforce the simple pattern idea. .Pupils can draw their

- ‘ own X's and O's patterns.and.the other children can try to

recognize the figures drawn.

— ~

ACTIVITY 2 . .

. In this ‘exercise the pupils are asked to mark their homes on a map
. of the community. If possible obtaip a large scale map from the

, . municipal assessment office. These will provide an outline showing

every lot in the community, . <

ik
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1. If this is not possible, draw a simple 'nap of the school area ' -
with the main streets shown. -Assist pupils .to locate their . =
home areas. . ) ] r . -

-
- S

.4 The fesults of this. actiyity may be very interesting to you
- since they very often indicaté sociologicel relationships . o~
B -among the students. Qccasionally, you Will.discover a situ- .
- ation whereby a pupil who lives. in an isolatsd: location from
* the rest of the cl:a.ss, may- be reluctlnt to vork rell in class
" groups. Y S . o ——

—— - e e R g - — -
*

ACTIVITY 3 ~ - : .
* The region quiz map is‘a.simple problem study which will further .
clarify the concept of regionalism to the students.” It is con- - -
tained in the audio-visual kit which provides a copy of the pic-
ture quiz for each student, You may wish to collect the sheets,
after the pupils have ccmpleted the exercise, for future use.f‘

O

1. Try to relate the idea of the different kinds of rogicna to the
experience of the children involved. Quite often their holiday _
travel. experience will relate to different areas and they may . -
. be encouraged o incorporate this environmental experience into . -
the class discnasion—of the kinds of regions., - . -

2. Since this is a teacher-oriented unit, it is hoped that you

£ might be able ‘to share some of your travel experiences with .
the children. Slides of different places and ways of'life . . g

- will help the pupils become more aware of the regional concept.

(3
LS
N

3. Parts of the City Regions .- - .

[N

Encourage the pupils to fully discuss this -idea. Hany of the - .
students do not have a basic understanding of where they live .
in relationship to their urban reégion. Hopefully, they will
become more analytical of and interested in thei::\imedia;e

| environment. ' / .
* ACTIVITY 4 ° , ' - , f ‘ .
This investigation is designed to provide ;he pupils, Lith a concrete :
basis for understanding their enviromenb, and the application of ', Tt
< regionalian to the world's cities. . _ . . ce
1-. You may wish to include a field trip of your imediate city -~ ¢ -F

region with this activity. It would provide ‘the pupils with
the experience necessary-to really understand their urban .
environment. Be sure to take photoqraphe and notes of each of ST
‘the three sections.
2.' The pupill may like to build a bulletin 'board dilpluy which s
shows the three min urban areas. ’
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3. Always restrick the scope of your field activity to two or’

‘ . three specific sample areas. Do not attempt to cover the
: whole city. . . |
‘ ) i s . .- i
ACTIVITY 6 - THE CITY QUIZ . :
a r M |
. , . . |
- Do not.be too surprised if the pupils cannot identify the cities!

The purpose of the activity is to illustrate to the pupils the
- fact that urban areas are becoming larger, more alike and that ' :
SR b -~~~ they share*the“same“probtems~" . P SR S

1. You may wish to have the pupils participate in teams in orxder
' to discuss their-‘observations of the city photographs and the .
. . questions on them.

2. The class as-a whole should discuss the variaus answers and

students should be encouraged to defend their solutions.
4
L]

INVESTIGATION‘Z - HISTORIC DECISION

The human factor has always been very important in the developmeﬁt
of cities. This investigation provides activities which will help
the pupils to understand the role that man hds played in the evolv~- )
ing urban env1ronment ¢

Historical decisions have been responsible for the establishment of

many communities. Whether they gréw to become major cities or dis-
- . appeared as ghost towns depended on a complex pattern of unrelated
decisions and circumstances.

’
d v

. ACTIVITY ‘8 - 'HISTORIC DECISIONS

LY

Note that this activity is a prerequlélte for the simulation game
. ) . in Activity 9. /All of the pupils should listen to the record or
a tape made from the 'record’

. 1. The ideas presented should be selected and interpreted by the
students. Qne nethod is to prepare cards which outline some
of the key factors. ’

2. The pupils should begin to realize the différent types of in-

3 ‘. " formation which they e selecting. Interdisciplinary ideas

. ’ such as political reasons, economic factors, etc., should be
. ditcussed with the class.

s ’
e

{ . ,
*ACTIVITY 9 - SIMULATION GAME  |. . \ e

~ The main factor to keep in mind, for a role-playing simulation
game is the idea that the pupils must do their own thing. Allow
phem to speak freely and interpret the clues as they understand
‘. them. f ‘< ) . .
‘ ) It becomes a useful exercise for the teacl;ler, to caretully-éb{e e
the ’lével of understanding, depth of perception, and the ability of
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each- child on a continuing basis.
1. Reat ‘ange the seats\ in the classroom to resemble a .dourtroom Co .
] for the:-public meetfng. o . v,
\ o -
2. The lawye; teams may wish to have a planning ‘session. These
can be held in the hallway if seminar rooms are not available. ) o

h Y

ACTIVITY 13 - THE MOSCOW REGION -
T “This photograph interpretation study is designed to provide a
sample’method of inyes/;gating the local home area of, the pupil.
The Moscow photographs”are a specific sample of the urban centre’
of a major city. 2 Y

The comparison with the pupil's thome town will help to fodus his
ideas .and interpretation of his own environment. .

Activity 15 provides another item which can be used as part of the
continuing evaluation of the individual pupil's progress.

4 ACTIVITY 14 - URBAN STUDIES EXERCISE

?

! . ' 1. It may be useful to have—pupils begin this newspaper photo
‘;y collection at the beginninz/of’thpfu nit. a
2. Have the pup118 relate othér photographs of their area with ; .
- those Tontained in the entire unit. The similaritiek and . ‘

- differences will depend largely on ‘your own location! Have
o the pupils discuss this idea,”
3.7 Discussion, evaluation and interpretation axe a wajor'part of .
this(activ1ty.' Be sure.that the students have thought thoroughly .

about the‘ideas and clues suggested by the photographs. . . T

INVESTIGATION 4 - LIVING IN MOSCOW TODAY o o : ' .

* * This investigation pr6vides an excellent opportunity to introduce
‘ the whole idea of propaganda. Do the children believe.everything
they read? How dg you determine what is*‘the average and what is
the exception? \Do we have probleme of propaganda in Canada?

* Also included in this investigation is the human dimenlion, of the
way of life in Moscow. 'Cities are not composed of merely buildings, /;H—ﬁi
roads, and parks, they are ‘concerned mainly:- with people. e

.,f'

/ " - The familiar items and comparisons. in this section should help the l *
Canadian pupil to better understand the viewpoint of the Soviet T
. citizen.

’ . v \\)

ACTIVITY 16 - MOSCOW TODAY

-

B The inteﬁ:view-type infoxrmation contained in this activity ‘
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. ’ provides’ the basis for_seminar distussions. Divide the class .
’ . . . into groups of 5-6 pupils. Each group will examine the 23 o
v . topics and decide on their comments or reports to the class. . r ;

t A 2. Thgzis an unstructured activity and the pupils, themselves,
» /! must decide on the significance of the ideas preunted. _—

> 3. Be sure. that the ' seminar or dfscusnon groups make use of the
. ) photographs in this entire unit. ) .
- - -. - - - '....

INVESTIGATION 5 - PLANNING FOR THE FUTURE T : . . . \

-
-

The concept of urban planning is as ancient as the first cities. ; -
- However, the moderrm, complex, industrial society.-hds created a ’ -
: T‘ chaotic, polluted, crowded megalopolis. Somewhere between the

Roman-design, apd the present congestion, the effectiveness of

urban planning has been neutralized.

Planning must he an exercise in participatory da:lcracyl ‘

. The public, somehow, must become familiar with the basic needs of ‘ _
- a commnity. ' . ‘ .

. / A L ' . 4 ,
*  Hopefully, this investigation will begin to kindle aygpark of . BN
interest in the young student mind, go that he will begin td :
observe and to learn. g . ’ .

‘ ' H;.s local enviromment is his laboratory and the future of our cities
’ > is his responsibility. . N

I~ et

. ACTIVITY 21 - DISCOVERING YOUR PLAN ' : :

This activity attempts to maximize the use of the pupil's own .
. local environment. Hopefully, the ideas of urban studies which . a
the child sees. for himself will be more meaningful than merely
taIking about urban planning in the abstract. ° .
. - It is important that each pupil think “about his home environment,
so -that he will see .and understand what he looks at every day.

" 1. At this grade level there is no attempt to'introduce the proper
¢ : terms for land ‘classification. It iB sufficient that the pupil
g recognize the six simple categories suggested. - .

2. The game of "monopply" may be introduced to suggest the iaea of
- ‘ . land use, o\mership and the economic factors of land values,. etc.

3

ACTIVITY'24 - BLUEPRINT FOR A cITy ' !

-'rhic is an activity which'will aummarize and apply the céncepts
intreduced in this unit.

N ’

. ) ' 1, 1In many cases, it is helpful for the teacher, 'to assist the class

'A

R . “ .
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- -t as a-whole to’construct a basic pattern of_thefi present com-
. mynity. With this coomon core the groups can then eliminate . ]
the things which they do not like in their community and make T

their own suggestxons regarding a futuristic design.

s -

.

2. -t is important that the pupils have ‘an opportunity to exercise
: their zmagination and creative thinking. .

3. Be gure that all of the neceasary services are included in the
plans so that it can be regarded realistically, even though
the economlcs may be currently ‘impractical.

4. Have each group prepare a brief oral prelentation to explain ~
the features of their delign. I ‘
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